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ABSTEACT • ' 

Thi? fourth in a series of six learnitg lodules on 
instructional planning is designed to help secondary and 
postsecoMary vocational teach^ers develop skills necessary to uritfe a 
lesson plan and ability to use a lessen plan fori effectively. 
Introductory sections relate the competency dealt with in thi3 module 

* to others in tne program ^nd list both the enabling objectives for 
the four learning experiences and the resources reguired. Materials 
in the learning experiences include regiiired reading, self-check 

'* quizzes, lesson plans to critique, podel critiques, pcifcimance 
checklists, and the teacher performance assessment form for use in 
evaluation of the terminal objective. (The modules on instructional 
planning are part of a larger rfferies of 100 perf oraance-based teacher 

' education (PBTE) self-contained learning packages for use in 
preservice or in^rvice training of tleachers in all occupational 
areas. Each of the field-tested modules fdcuses. on the development of 
one or more specific pifof essional compteiicies identified through 
research as important to vocational teachers. Materials are designed 
for use l)y teachers, either on an iadividual or group basi^, working^ 
under the direction of one or more rescJarce persons/i^nstruotors.) 
(TA) 
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FOREWORD 



T : — 

This module is one of a series of 100 perfofmance-based 
teacher education (PBTE) learning packages focusing uport 
specific professional competencies of voc,ational teachers The 
«>n]P©<encies upon which these modules'are based were iden- 
tified and verified through research as being important to sue-' 
cessful vocational teaching at both the secondary and post- 
secondary levels of instruction The modules are suitable for 
the preparation of teachers in all occupational areas 

Each module provides learning experiences that irn^ate 
theory and application, eaCh culminates with criterioa refer- 
enced assessment of the teacher's performance of the spec- 
ified competency The materials are design^ for use by indi- 
vidual or groups x)f teachers in training yorking under the 
direction and with the assistance of teacher educators acting as 
resource persons Resource persons should be skilled in the 
teacher competency being developed and should be thor- 
oughly oriented to PBTE concepts and procedures in using 
these materials 

The design of the matenals provides considerable flexibility for 
planning and conducting performance-based preservice and 
inservice teacher preparation programs tq meet a wide variety 
of individual needs and interests The materials are mterxled for 
use by universities and colleges, state departments of educa- 
tion, post-secondary institutions, local education agencies, and 
others responsible for tbe professional development of voca- 
tional teachers Further informati6n about the use of the mod- 
ules in teacher education programs is contained in three re- 
lated docunjents Student Gukfe to Using Performance-Based 
Teacher Education Materials, Resource Person Guide to 
Using Performance-Based Teacher Etlucatlon MaterlaU and 
Guide to Implementation of Performance-Based Tether 
Education. 

The PBTE curriculum packages are products o^ a sustained 
research and development effort by The Center's Program for 
Professional Development for Vocatibnal Education Many in- 
dividuals, institutions, and agencies participated with The Cen- 
ter and have made contributions to the systematic develop^, 
ment, testing, revision and refinement of these very significant ' 
training matenals Over 40 teacher educators provided input in 
development of initial* versions of the modules, over 2,000 
teachers and 300 resource persons in 20 universities, colleges, 
and post-secondary institutions used the matenals apd pro- 
vided feedback to The Center for revision and refinement 

Special recognition for raajor individual roles in the'direction, 
development, coordination of testing, revision, and refinement 
of these matenals is exiended to the following program staff 
James B iHamilton, Program Director, Robert E Norton. As- 



s<iciate Program Director, Glen E Fardig, Specialist. Lo»^ar- 
' tington, Program Assistant, ^nd-Xaren Quinn, Program Assis- 
tant Recognition is also extended to Kristy Ross, Technical 
Assistant, Joan Jones, Technical Assistant, and Jean Wisen- 
baugh. ^rtist {or their contributions to the final refinement pf 
the materials Contributions madfe by former program staff to- ' 
ward developmental versions of these materials are also ac- 
knowledged Calvin J Cotrell directed the vocational teacher 
competency research studies upon which these modules are 
based and also directed the ciKTiculum development effort 
from 1971-1972 Curtis R Finch provided leadei*ship for the 
program ^from 1972-1974 

Appreciation is also extended to all those outside The Center 
(consultants, field, site coordinators, teacher ednp'ators. 
teachers, and others) who contributed so generously in various 
phases of the total effort Early versions of The mat^ials were 
developed by The Center in cooperation with the vocational 
teacher education faculffes at Oregon State University and at 
the Universitj^^of Missoun-Colunibia Preliminary testing of the 
materials was conducted at Oregon State University. Temple 
University, and University of Missouri-Columbia 

Following preliminary testing, major revision of all materials 
was performed by Center Staff yyith the assistance of numerous 
consultants and visiting scholars from throughout the country 

Advanced testing of the matenals was earned out with assis- 
tance of the vocational teacher educators and students of Cen- 
tral Washington State College. Colorado State Univetsity. Ferris 
State College. Michigan, Florida State .University, Holland Col- . 
lege, PE I , Canada, Oklahoma State University. Rutgers Uni- 
versity, State University College at Buffalo, Temple University, 
University of Arizona, University of Michigan^lint. University of 
Minr>esota-Twin Cities, University of NebrasW-Lincoln, Univer- 
sity of Northern Colorado, University of Pittsburgh, University 
of Tennessee, University of Vermont , artf Utah State University 

the Center is grateful to the National Institute of Education f6r ' 
sponsorship^of tMs PBTE curriculum 'development effort from 
1972 thfough its completion Appreciation is extended to the 
Bureau of Occupational and AduU Education of the U S .Office 
of Education for their sponsorship of training and advanced 
testing of the materials at 10 sites under provisions of EPDA 
Part F. Section 553 ^Recognition of funding support of the 
advanced testing effort is also extended to Ferris SUte College. / 
Holland College, Temple University, and the University of 
Michigan-Flint 

Robert E Taylor 

Executive Director 

The Center for Vocational E(^ucation 
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THE Ce^r^ER F0« VOCAflONAL EDUCATION 



The Center for Vocational ^ducation^s mission is to 
tf'^crease fhe ability of diverse agencies, institutions arrO 
organizations to solve educational problems relating to 
individual career planning, preparation, and progre&ion 
The Center fulfills tts mission by 

• Gerierating knowledae fh rough research 

• Developing educational programs and products ^ 

• Evaluating individual program needs and outcomes , 

• ln8talting%dacational programs and products / 

• Operating information systems, and servjces / 

• Conducting leadership development and tramino^ 
programs - • 



AA 
VIM 



AMERICAN ASSOCIATION 
FOR VOCATIONAL 
INSTRUCTIONAL MATERIALS 

Engineering Center 
University of Georgia 
■ Athens, Georgta 30602 



The America^ Association for Vocational Instructional 
Materials (AAyiM) is an interstate organization of Univer- 
sities, colleges andtjivisions of vocational education de- 
voted to the improvement 6f teaching through better in- 
formation, and teaching aids 
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INTRODUCTION 



Given a course and a group of students to teach, 
how can a teatSher be sure that The information to 
be conveyed to students is pertinent,' and that it is 
presented in the mo^t appropriate order utilizing 
the be^ supp6rting materials?^ How can one be 
sure the students haye learned what was taught 
The teacher cai^ overcome all these areas of un- . 
certamty by careful planning, planning for the 
year, for the semester, for the unit, for- the week, 
and for the day. Since it is the daily lesson plan 
which ultimately forms the basis for conducting . 
the actua|'*i>ass proceedings, it is vital that each 
teacher be ^mpetent at, and comfoi^able with, 
writing daily lesson' plans ' ^ 

This module i8 designed to help you to gam the 
skills necessary to write a lesson plan. However, 
two levels of competency are involved, first, you 
must have knowledge of the parts of the lesson 
plan and how they fit together, i e , knowledge of ' 
the form Itself; secondly, once you have attained 
competency in teaching skills and techniques, you 
need^o be able to bring that knowlejjjge togethei; 
into a well-con*ceij/ed, teaR:hable lesson plan, i.e . 
ability to use the form effectively. 

^simple analopy can iflustrate this two-step 
D»:ess of building competency Picture one^of 



those simple jigsaw puzzles for children* whtfch 
come in a frame with Jines marked on the center 
se'ction ®f the frame to indicate the shapes so the, 
child can easily match the<pieces to the shapes. 
Iti a jigsaw puzzle for beginners. The first part of 
this module gives you that frame. Armed with the 
frame, you can then go to the other modules— the 
puzzle pieces — and fit them into the^ frame piece 
by piece. Imagine each of the pieces in the illustra- 
tion is labeled. One might be labeled "Present an 
Illustrated Talk " Still another might be lat>e'led 
"Develop Student Performance Objectives " As 
you^ pursue these modules— these puzzle 
j)ieces — you will need to be aware of their place in 
lesson planning. Ultimately, you ^ill haye the 
competence t6»fit the pieces together within that 
lesson plan framework, thus completing this 
module 

Therefore, you will be taking this module in two 
parts. The first three learning ex(Deriences will 
serve as the prerequisite for all other modul^ you 
take requiring competency in lesson planning, but 
the -final learning experience can be completed 
only after you have attained competency in a 
minimum number ^to be specifiedtby your re- 
source person) of all the other modules. 
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ABOUT THIS MODULE 



Objectives 




Enabling Objectives: 

1 After completing the required reading, critique a 
given lesson plan (Learning Experience I). 

2 Utilizing your present knowledge of how to teach, 
write a preliminary lesson plah {^earning Experi- 
ence II) . • • ' 

3. During the remainder of your teacher training ex- 
perience, complete a minimum number of mod- 
ules containing those skills necessary to write ef- 
fective daily lesson plans (Learning Experience llli 



Resources 

A list of the outskJe resources which sapplement 
those contained within the, module follows. Check 
with. your resource person (1) to determine the avail- 
ability and the location of these resources, (2) tp lo- 
^ cate additional references in your occypati6nal spe- 
cialty, and (3) to get assistance in setting up activities 
with peers or observations of skilled teachers, if 
necessary. Your resource person. may also be con- 
tacted if you have any difficulty with directions, or in 
Assessing your progre^ at any time. 

Learning Experience I 

Optional 

Sample lesson plans or lesson plan formats in* 
• your service area which you can revievC'. 
« 

Learning Experlem^ II 

Required 

A resource person to evaluate your preliminary 
lesson plan. 

Optional 

Two peers to work with in developing vanous 
. types of lesson plans. 

Learning Experience ill ' 

Required 

• A resource^person to help you determine the 
additional modules you heeti to complete to 
write an ^ff^tive lesson plan. 
A resource /ierson to verify your successful 
completion of these modules . 

Learning Experience IV . ' s 

Required * ^ 

* An actual school situation ih Which you can 
develop a lesson plan. 

Aresourde person to assess yoOr competency in 
developing a lesson plan. 



This module covers performance element numbers 62-69 f roifi Calvin J 
Cotrell ef al , fJodel Curricula for Vocational and Techmcal Taacher 
Education Report hlo V {Coltimbos. OH The, Center for Vocational 
Education. The Ohio State University. 197j) The 384 elements in this 
document form the research base for alPThe Centers PBTE module 
development 

For information about the general orgar^ization of each module general 
procedures for their use and terminology which is common to all '100 
modules see About Ustng The Center's PBTE Modules oi the inside back 



Experience I 
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For information concerning the purpose of lesson planning, and the major 
components of a good fesson plan, read the following information sheet; 



THE WHY'S AND HOW'S 
OF LESSON PLANNING 



In all of the literature, no two educators agree 
completely on the content and form of a lesson 
plan; however, the one pdini^they all agree on is 
that all teachers need to do some form of lesson 
planning. 

Why IS daily lesson plan ning so vital to the teac h; 
ing process*? The overworked analogy of the cook 
in the kitchen shows why. Novices attempting to 
create an edible meal need to know when the meal 
IS to be served and how much time eaph item 
needs to cook before they can know whe(n to start . 
each Item. They need recipes to showthe|m how to 
prepare each item. These recipes indicate time, ^ 
quantities, order. They need to know what foods 
go best with other foods to make a well-balanced 
meal. In other words, they need to plan in advance. 
As these cooks become more and more proficient, 
their planning stages ma/become less visible to 
an onlooker, but they are still there; they just come 
more easily since they have developed the habit of 
thinking in planning patterns » 

Likewise, beginning teachers need to prepare 
thorough plans to guide their instructional efforts 
In order to make a plan, you have to think'through 
' (1 ) where you're going, (2) how you're going to get 
there, and (3) how you'll know when you've ap. 
rived You are visualizing just what you will 
when you walk into the classroom. In addition,, 
through good planning you can arjticipate prot^' 
lems and plan, m advance.'to eliminate or ovef^* 
come them You have probably had the experience 
of studying for an exam and feeimg you really^ 
knew the material — that is, lintil you were asked to 
use It on the test At this point, you realize that you 
w^ere just aware *of the material When you hasTe to 
explain material to someone else, an jrKjepth 
comprehension of the material is needed; this 
takes careful planning, and through the planning 
process one really masters the material Planning 
also allows you to anticipatp what your needs will 
be for supplies, tools, equipment, and other sup- 
port materials^ All of these organizational efforts 




are ultimately a time saver As you plan on. paper, 
you will weed out the extraneous and save the 
essential. 

In the cisfssroom, the plan serves as a handy 
guide during the presentation. The fact that your 
lesson is well planned should give you confidence, 
give your students a sense of security, and give 
your lesson a sense of purpose and direction. 

Finally, since daily plans grow out of unit plans^ 
or weekly plans, daily plans help keep the teacher 
on track in his/her overall goals, thus providing for 
continuity in the course and in student learning. 



1 To gam skill m unit planning you may wishio refer to Module B-3 
Deva/op a Unit of Instruction 
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QUESTIONS 

TO ASK YOURSELF^ 

— Where are you going 

— How are you-going 
to get there? 

— hfow will you know when * 

— you've arrived ? 




2 Select method($) 

' and technique(s) - 



START with 
1 students' needs, ^ 
interests, abilities 



Roa'd to Planning 
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What Is a Lesson Plan? ' 



A lesson plan is a simply stated, clearly written, 
flexible and individualized teacher aid for conduct- . 
^ ing a class. It is individualized in tw^o senses: (1 ) it is 
based oh. the individual needs,' interests and 
abilities of the studejits;^ and (2) jt is formatted 
according to the goals, needs, and style of the 
. teacher. Although forms for writ-ing lesson plans 
.vary, basically there are three major sections to 
. each plan: (1) lesson approach; (2) lesson de- 
velopmeat; and (3) lesson summary.Jn addition, 
lesson plans usually include some preliminary in- 
formatiort. The fallowing is a discussion of this 
preliminary information and of the three major 
sections and their components. 

Preliminary Information 

Somewhere at the top of your lesson plan, you 
need tojdervtify certain information. Various forms 
have you list the subject being taught (i e., Basic 
Shop Practice), the date the plan will be used, the 
unit title, the title of the lesson, the grade ievel%f 
the students, the hour or period the class meets, or 
teacher's name. How much ot this information 
you specify will depend on yoLtf-needs, A teacher 
responsible for several ,subjects^may wish to 
*^5pecify "subject" A teacher responsible for teach- 
ing the same subject to various classes may \yish 
to specify "class" A teacher involved in team 
tfe&chljng may wish to put his/her name on the 
plan 



Lesson Approach 

The critical components in the lesson approach 
section of planning arethe aims or objectives, and 
the lesson introduction. The aims, objecnves, 
goals, whichever you call them, are the "where are 
you going" portion of your plan. The objectives for 
the daily lesson plan are drawn from the bro.ader 
objectives of the unit plan.^ Students can yand 
should be»involved in selecting pbjectives for the 
daily plan. For instance, ohe of the objectives of a 
unit plan may be to "list waysof getting a job." As a 
result of this aclivity, students coukJ indicate to 
you areas in which more information is needed; 
I.e., a need to be able to afctually fill out^n applica- 
tion, or a need to be able to prepare a r^sum6. 
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2 To gam skiti in determining the needs and interests of students, you 
may wish to refer to Module B>1. Determine Needs and fhterests ol 
Students 
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Based on this input, you are then able to write 
specific objectives for daily lesson plane designed 
to meet those needs. These should be stated In 
terms of the skident; not.the teacher. You do not 
state what you will do, but what students will be 
ableto do as a result of the instruction. Yourobjec- 
tive is not "to explain how to write a r6sum6", 
rather, the objective would be "The student will 
develop a r^sum^," or "The student will demon- 
strate knowledge of what goes into a r6sum6." 
Thisbrirtgs up a second point: the objectives must 
be stated In terms performance, or of observa- 

' ble behavioj^Note tfie verbs "develop" and "dem- 
onstrate" ilffhe objectives above; these show ac- 
tion and indicate something to be performed. 

•Thirdly; objectives need to contain information 
concerning the conditions under which the per- 
formance will be accompllshadre.g., "Given four 
sam.ple r^sum^s, the student will develop his own 
r6sum6." Fourthly, ,lhe objective mu^t include the 
criterion on the basi;^of which satisfactory attain- 
ment of the objective will be judged; ^.g., ''Given 
four complete r6sL^TOs, the student will develop , 
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his own r6^m6 containing complete information 
in each off the necessary categories as Indicajied 
by the samplcrti." Twq final points: (1) each state- 
ment should contain only one objective, one type 
of performance; and (2) any statement steuld be 
written so that it carxea&liy be understooo&y t^th 
teachers and students. 
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frTihe Intnoductlon component of your lesson 
plan, you determine ho^ you will acqCiaint your 
students vyjth the specified objective(s) for the les- 
ion. One major^purpose of the introduction is to 
orient students to (1) what the objectives of the 
lesson are, ^2) how the lesson rePstes to them, (3) 
how it relates to their past classroom activities, 
3(1^(4) what will be expected of them. Two other 
functions of the introduction are (1) to get the 
attention of the students, ahd (2) to motivate therh 
sufficiently to hold their attention.' There are vari- 
ous methods which can be used to achieve these 
purposes: tilling an interestir^ related $tory or 
anecdote, giviog a brief demonstration, askifig 
provocative questions, or presenting backgrouJid 
infonnation. Preferably, students should, be iij- 
volved in some way, by suggesting answers to the 
provocative questions, assisting in the demonstra- 
tion, sharing their related experiences, or some 
other form of student-teacher interaction^ 

Lesson Development 

^' Once you have determined where you are going, 
and have planrted hpw to 'introduce this to your 
students, you need to determine how to get there. 
You neM to select the most appropriate technique 
or method with which to communicate the mate- 
rial to the students, and you need to select the 
rtiost appropriate learning experiences via which 
students c^n apply the^i^aterial. Many learning 
experiences are specified in curriculum guides 
and other^instructior^al materials. By looking i/i 
these resources, you can get many good ideas. 
Numerous variables determine what is "approf^ri- 
ate." Obviously, your objectives will be the primary 
basis for selection. As previously mentioned, one 



determinant is the ^dividual needs, interests, an* 
abilRies of the students. Another is whether you- 
want students to learrv (1) a skill, (2) an idea or ' 
concept, (3) an attitude, or (4) a value. What time 
»-^nd resources yoXi have available further limits 
your Choices. The following is a .list of sarnple 
t&chniques and^arning activities: 

Audiotape 
Brainstormtng 
Bulletin board 
Bu^ groups > » 
Qhalkboarff 
Committees 
Community study ^ \ 
Computer ^ 
Debates 
Demonstration 
Discovery 
Discussion 
Displays 
» Dramatizations 
Drill and practice 
Exhibits " 
field trips/ research 
Film loops ^ 
Filrr|fi 

FilmsTrips ♦ 
Flannel boards 
Flip chart ^ 
Games 

Graphics ^ 
Homework assignment 
Illustrated talk 
independent study 
Information Sheets 
investigation/reporting 
Laboratory work 
Large-group/ smalMgroup 
instruction , 

It isdifficult to break that list into <t,) techniqueafor. 
donvdying information, and (2) activities for pro- 
viding students wit h opportunities for applying the 
information, since many of the items could be 
used in both ways. If, for example, you use 
selected students to demonstrate a manipulative 
skill to other stud.ents, the selected students are 

, practicihg the skill,, applying what they know. 
Likewise, the order oMjsage is not set m- stone. 
Some of the literature sp)ecifies that assignmegts 
t)e made during the lesson approach; this would 

^ give students a further idea of where they are ^ 
aomg and What will l?e expected of them Other 
texts suggest that the assignment be a summariz- 
ing activity. Sorne schools provifle specific tirpe^-* 
dliring the class period for supervised study — an 
^assignment done in class with the teacher avail: 
able to help. . ' 

* When you have considered all the variables, 
then you can sort through the techniques and ac- 
^ tivities, considering the advantages and disadvan- 
tages of each in terms of your specified variables. 
You are not necessarily looking for one technique 
and one learning experience. The use of several 
techniques in cpmt^natlon can be very effective 



Library research 
Listening 

•Listing or diagramming 
Models 
Oral recijation 
PanelsAsymposiums 

Jefn-solving 
Programmed matenals 
'Projects I 
Question and answer"^ 
Reading out loud ' . 
Real objects ' 
Resource persons 
Review 

Role-playing* - 

Simulation 

Slides 

- Speaking ,^ 
Step-by-step procedure 

panels 
Supervised study 
'Tdam teaching 
Television * ' 

Transpaffencies 
Verbal illustrations 
Vid^tape 

Visual illustrations ' 
.^rk-study 
Writing 
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and can help maintain stUdent interest, and jf 
learni/ig expefiencds are selected based on stu- 
dent* needs, interests, and abilities, it should be 
•fairly obvious that several experiences should be 
prepared to provide for-the needs, etc., of the var- 
ied individuals in>^ur class. 

The content or subject matter or concept 

section of the lesson" plan is determined by the 
objective(s) of jjie fesson. The format of this con- 
tent section miy.vary. Some people plan the con- 
tent in outline form, others write in paragraph 
form. Many times the techDique(s) deftermine how 



the objectives, you need to plan to select and ob- 
tain, or to prepare these resources. They should 
then be listed in the plan. Back to the recipe angl- 
ogy: It's easy to try to bake a casserdlejrom^em- 
bry'and thea to realize halfway through tbilt you 
neglected to buy one^f the necessary ingreoients. 
Wifh these items listed, you're more likely to be 
prepared. , « ^ - : 





Lesson Summary 



you plan the conterTt. For example, if you choi 
"demonstration," you would n*eed to list, in^etail, 
steps oyM? deiyonsjration in th6 exact se- 
quence theykre to be perfori^^, and yqu would 
probably need to iacilude any special safety rules 
involved in the activity If you chose to "give a brief 
explanation, " you would need to outline the infbr- 
mationto be expflained. If you chose "disclussion," 
you would need to. prepare a list of key que^ions 
to guide the discussion and keep it moving Re- 
mlwii^er, the content r^eeds to relate, to the 
achieveijientof yourobjective(s), and to each indi- 
vidual in your class 

It woUld be appropriate at this point to mention 
^resQurcet^nd materials. These include all the 
* physical tools of the trade media or audiovisual 
aids, reading material, ^ machinery, equipment, 
tools, supplies, bulletin boards, graphs, etc If you 
refer to the IJstpf techniques and activities, you will 
see a large number of these aids listed. Relative to 
thes# aids, you have two tasks to complete for^'ttie^ 
lesson development section o/ your plan: yojj 
must select appropriate aids to support the objec- 
tives and content of your lesson, and you must 
plan to hav6 these aids available. Although this 
discussion is being presented under "Lesson De- 
velopment," media and ai^s can and should be 
used to support or enhartce the lesson during the 
approach, the development, and the summary. Jt is 
being discussed in only one place simply tp avpid 
repetition. When you have deterrrtined the re- 
sources which would aid yourstudents in meeting 
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There are two major. activities wbich ^|^ur in 
this section of the lesson: (1)%Cimmacizmg the 
lesson, and (2) evaluating studenta! attainment of 
the objectives. These two activities need Rot 
necessarily .occur m that order: surfimary first, 
then evaluation. There will be times when an 
evaluartion will togically precede the formal Sum- 
mary (see Model Lesson, Plan: Informational, p. 
12).' , ^ ^ 

The summary component is-the placejn your 
plan wh^e you determine means for (1 ) pulling the 
loose eTOS together, (2) drawing conclusions, (3) 
evolving ^generalizations, and/or (4) reiterating- 
major concepts. By use of key (Questions rec^jring 
student responses, you can informally evaluate 
whether the lesson ob/ectiVes have been met. Of 
primary importance is td relate all that has gone on 
during class back to th^le^on objective(s), and to' 
relate again what has ocfj^pid to past^nd future 
lessons. In other words^ tffe summary should rein- 
force for students where they were headed, where 
they have been, where th^y should be now and 
why, and where they will go frqn\ here. 

The evaftiatlon .qoniponent is the?.tool for deter- 
mining if. In fact, the, students are where they- 
should be now (i.e., have they reaqhed the lesson 
objective?). The cpethod of evaluation you' select 
should be based on the type of objective the stu- 
dents are try i ng to ac hievd For exam pie, if the gq|il . 
is for students to attain competency in perfo/ 
a skill, apaper-and-pencil test will not measu?2| 
performance compietency. Inst^fbd, you cojuIc 
velop a ch^klist, observe the stud&nt perfdrmin^ 
the skill, anShrate the proficiency of performdnce. : 
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You. are probably famfhar with most forms of 
evaluation as a result of ygur own schooling A 
short list of possible evaluation techrt'iques fol- 
lows . ' * ' 



> Recail-type items 
. True-false 
Mult!pleichoice 
Completion < 
F!ll-in-tl\e-blanks 
Listing, 



► Essay questions 

► Oral questions 

► Performance <ests 

Checklist 
Rating scade 

► StarKlardized tests 



The specific critefia for evaluatio^i should be 
' established cooperatively witli the students, Just 
as they should have been involv^ in establishing 
the initial ob]ective(ai. students should help fo set 
the standards by which thev will ultimately be 
evaluated If these criteria were stated in terms of 
observable behavior, then measurement is pos- 
sible Any job-related criteria chosen should be 
based on the attributes and per;formance stan- 
dards necessary for erflry-level employment, since 
it' IS the real world for which you are preparing 
^ these students ■*• ; ' 

One final note on stuc^nt evaluation Since y^u ' 
&re dealing with individuals, one type of evaluation 
device may not meet all their needs or abilities A 
v2H4ety of methods of evaluation may" need to be 
selected to provide' for these individual differ- 
ences 




' It IS especially valuable for the beginning 
teacher to irtdicate beside each activity m the les- 
son p^an how much time the activity may take 
comparing the estimated time to the actual .time 
used will allow a teacher to make more accurate 
estimates as tiTne goes on Time is a vital con- 
sideration Nothfng-is more uncomfortable or less 
productive than 15 idle leftover minutes, or a les- 
son cuJt short 'prematurely Good planning pre- 
vents these dilemmas from occurring 

Fihally, a good plan should have a space for 
notes. This is -another type of evaluative device, 
butthistime It isthe plan which is being evaluated 
Immediately follow^ing the class period, you^hould 
write down, pn the plan itself, any comments or 
any questions you have relative to the plan and its 
effectiveness Helping you to achieve your stated 
obj^tives What things worked'^ What thmgs 
didn't work'^ What things didn't get covered*^ 
What questions were raised that need further 
clarification'? How accurate were your time allot- 
ments forthe variousactivities'? These notes serve 
two purposes (1) they can be generalized and thus 
help you in writing other plans, and (2)should you 
nged to teach the same lesson at a future date, 
these notes can suggest needed improvements 

On th^e following pages are examples of three 
lesson plans orfe is a completed model of an 
informational-type lesson plan, two are blank 
forms, one for a manipulative skills lesson, and 
one for a problem-solving or rnanagerial les^n 



There are three other items that need to be con- 
sidered in planning a lesson announcements, 
time, and notes 

Announcements are those items of business 
npt related to the lesson content a meeting of the 
student voc^ational organization, an assembly, the 
due date for independent study projects, etc To 
make sure the iterti gets mentioned, and to make 
sure valuable class tir»e isn't taken up with inter- 
xjruptions, any announcements should be written 
into the lesson plan, and scheduled for aparticular 
time during the class period (i e , during a break, at 
the very beginning, or at the very end) 
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SAMPLE 1 ■ .j 

MODEL LESSON PLAN: Informational 



UNIT: Job Opportunities 

LESSON TOPIC: Ways, of Getting a Jo^: The R6sum6 



OBJECTIVE: 

INTRpDUCTlON: 
5 minutes* 



( ^ 



Given^our sanaple r^unnf^s, the student will develop his own rteumi containing 
complete information in each of the neceasery categories as fleeted by the 
samples. - • * . 

This past week we have been lalking at)out various ways of getting a job. Today, i 
want you to assume that you will be completing vocatiorMi training soon and hwe 
been watching the "help Wanted". column in the local newspaper. This morning 
you noticed a job opening that appealsto you, buttheadsuggMtsthatyousenda 
r^sum^ to Box 47 in care gfjhe k>cal paper 

Thaofth^ay that you can secure faftherlntgrmation regarding.thls po6itk>n 
sending you r rteumd to a box num|)er. yf^l^ a^e you going to do, give up? What to 
a r6sum6? What will thistApspecfive empic^do with it? Where can you get one? 
'Weee^are a few qf the questions that we will try to answer using some sample 
rdsumte. At the completion of |his lesson you will have a personal rtoumi that 
you have developed. When thatlob opening comes along, you will be prepared. 

Discovery ^ '* • ^ 

Supervised Jncjividual Activity ^) ' ^ 

LEARNING ACTJVITY: Studen^a will study the four 3ampies indi^u^ly^ to discover for'themeelvlM the ^ 
types ofmformation contained in a rteumd and the fonmat required. 

Based on what they have discovered, each student will prepare his o^ r6wm4/ 

rough draft. * ^ * . 

Copies of four teacher-prepared sample rfeumte for each student. 

Students will pair off, trade papers, and discuss each fteum6. evaluating ttre 
completeness of each on the basis of the four samples. Each ttiKlent willthen 
make a final draft of his r6sum4 incorporating any necessary revisions. Rnal 
evaluation will be made by the teacher using ttie four samples as guidelines. 



METHOD: 



10 minutes 

20 minutes 
RESOURCES: 
EVALUATION: 

15 minutes 

SUMMARY: 
15 minutes 



Question and Answer 



Pofnt #1: The objective of this. lesson was to develop a rteumA containing 

' information appropriate for job applicatton. 

mt #2: What is a r6sum*? 



Pomt #3: What information^shoukl a rdsinni contaln? 

Point #4: Why should careful attention be gIVen to tt)e preparation of the ri- 

scim6? . * ' 



12 



'SAMPLE 2 



|MOD^L LESSON PLAN: Manipulative Skills 



sIOB (or operation): 
AIM (or purpose): 

0 

TOOLS AND EQUIPMENT- 
MATERIALS:^ 
TEACHING AIDS: 
REFERENCES: 
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Unit _ 
Lesson 



^^^^ 



L fX^PARATION (of the students) 



II. PRESENTATION (of the skills)- 



Operations or Steps 



Key Points (things to 
remember to do or say) 



(Additional blank sheets can be ruled into two cblumns ^ notes for presentation step/ 
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Operations or Steps 


Kky Ppints (things to 
reml^mber to do or say) 


• 




■ . 1 


\\y APPLICATION (practice by students under close supjt 


^n/ision) ' 



IV T£ST (performance of skill to acceptable standards) 



Suggested Reading jor Students 
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SAMPLE 3 



MODEL LESSON PLAN: Problem-Solvmg or Managerial 



UNIT ■ 

LESSON topic; 

OBJECTIVE 

INTRODUCTION. 

time 
'METHOD 



RESOURCES 



time 



SUI^ARY 



time 



evalUationt 



(Identification of Problem (informal) 
' Statement of the Objective (formal)] 



[Problem-Solving or Managerial], 





• KEY QUESTIONS TO ASK • 
TO IDENTIFY FACTORS 


FACTORS TO BE 
IDENTIFIED 






\ 

4 


^ timd 







(list of resources fOr students to use in locatmg Information needed to 
solve proble'm] 



^Vaw conclM$K>ns to the proWem] 
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Optional 
Activity 




If you are interested in seeing more sample lesson plans or lesson plan 
formats specific to your service area; you may wish to check one of the 
following sources- inservice teachfers, a resource t:)erson, a library, or a 
resource centerAy to>(^cate a variety of forrris for a variety of situations. 

3 waj 



You might also Hant to discuss planning guideline^ with an inservice 
teacher or resource person. You m^^y-^wish to structure the discussion 
arognd certain key questioins, e.g.: t . F ' ' 

: • What basic form or forfris does he or she use in^plahning?. ' ^ 

• Does he/she use diffeVenj forpis for different purposes? ^ *' 

• How much infornrlation do these Idrms include? . 

How does he/ she mvolve students in the lesston planning process? 

• iHow miich tim^ does ii^sl^e spend each .week m preps^rtng lesson 
' plans'^. . ^ . ' / 1!" . ' . 



Belov^js a Lesspn Plan Which is partially inc<5rrec4 and/or mcomplele. 
^ased.on th§ material contained In the informatior\ sheet. The Why's and^ 
How's of Les^n Planning, :pp 6-f5. CEitk|u« Irt writing this plan It is" 
suggested^fhat70u critique each^ection ii^ turn.- indicating strengths as 
wel^ as weaknesses. ' • . • ^ 



X 



LESSON PLAN 



Class 

Level ^ 
Date ' 4 

• r 

Teacher 

Lesson Objective 
Technique 
Coritef|t Outlinp , 



5th Period ' , ' V ' ' 

10th Grada. ' • / " ^ ' ^ ^ 
Jantiary 1972 . * - . . 

r 

Mr Nelson ' tfcju " ^ . ^* 

To acquaint the learnerwiththe techniques for d6velopin§-an acceptable r6sum6 
l!ecture' / ' ^ ' . • • ^. 



Basic Information ' - , . * 

A * Define a r^sum^ / ! . * .. * , 

A resume or personal data sheet is a summary or abbreviated account^of ja person's car««r and 
qualifications typically used when applying for a position, ^ ^ 

B Indicate why a r^sum^ js important 

Since an emplc^^er may^grant personal interviewsJo the best-cjualified applicants, a well^rittfen 
r^sum^ may be your orjly opportunity to secure employment .The' r^gum^ must convey to the 
prospective employer friat you have ab^ipes that meet his firm's needs 
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II. R6sum6 Content / 

A, Pers^al information * . * - . ' 

* 1. Namef . " ' 

• ' 2, Address • 

V. 3, Telephone number , ' 

4, Education . * , ^ 

5, Age . ' 

6, Weight 

7, Height . ' * . ' - - 
/ . -8. Health . , . 

9. Marital status 

B, Subjects studied relating tp desired employment, 

C, Student activities. , . 

' ^ D, Special skills. \ ^ ^ 

E, . Work experience \ ' * 

F. References I * 

' ' ■ ' A • • 

Summary ^ .Question and Answer 

Key.Questions: What is a r6suTn6? 

Why is a r6sum6 important? 

Wh^it six items must be 'contained in a r6sum6? Why? 
^"^^omework Assignment Have students devetop their own r6sum6s. 

Evaluation. Teacher will judge if r6$um6s contain appropriate information. 

^ Resources* None 



/ 



NOTES' 



« 
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Compare your completed written critique of'the Lesson Plan vyith the 
Model Critique given below. Your response need not exactly duplicate the 
model response, howeveV, you should have covered the same major 
poirfts 



MODEL CRITIQUE 



There is a stated objective, but the objective is 
not stated in terms of student behavior FurthBr- 
more, neither the conditions nor^the critena are 
iHcluded m the objective 

The introduction has been overlooked com- 
pletely, thus, no orientation or motivation is pro- 
vided* 

The technique selected>and the content outline 
are passible However,. C<^mbinat*Qn of tech- 
niques and some provision for student involve- 
ment would be preferable The content outline is 
appropriate to the lecture method 

TJieJearnimj^H^(ffence in which students can 
apply what they've learned is the homework as- 
stgnment You may have noted that this*is a ques- 
tionable application activity in that ^"fese students 
have "heard" about resumes, but rfave never been 
shown a sample Based on 4he type of lesson 
given, it would probably be preferable for them to 
make theinnitial attempts m class with the teacheK 
available 

^ The summary is included, and provision-is made 
for student involvement However, the students 
have just sat passively through a lecture This 
summary could encourage them to parrot back 



what they've heard since it follows the content 
outline so closely ^he summary fails to speci- 

, ffcally relate what has happened in the lesson to 

. the lesson objectives^ 

« 

The, evaluation method is provided, but it is too 
» vague to ^t^e measurable What criteria will this 
te^acher use to judge the resumes'? How does he 
kr)Ow what is "appropriate,' "? 

A^esources. category is included, but no re- 
sources were used Resources should have been 
u^d At the very least, sample r^sum^s should 
have been provided, or students should have been 
given information regarding where they -could lo- 
cate samples The lecture could have been en- 
hanced by the use of a transparency of a sample 
resume Too ^^^^^ o^Jhe students'^ senses are 

utilized, theyget>o exercise only their ears up ur^l 
the summary 

Finally, there is no indication of the time involved 
for activities, npr is space provided for the teacher 
to make evaluat-fvei holes on the plan's success, 
nor does the plan seem to provide lor- individual 
differences 



^EVEL ORPERFORMANCE: Your completed critique should haye covered the same/najor points as the 
model response If you missed some points or have questions about any additional pomts you cnade, 
review the material in the information sheet. The Why s andlkj^ of Lesson Planning, pp 6-15, or 
check with your resource person if necessary < mff^ 
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^ Learning Experience II 



OVERVIEW 
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Activity 



/ 



Every lesson plan hs built around one or more student performance objec- 
tives. At this point, you need to select the objective(s) of the lesson you will 
be pJanning. To do this, you may §elect from any unit plarM>bjectives you 
may have developed, or you may select another objective(s). with,:the 
permission of your resource perfeon. Remember, unit plarr objectives are 
usually more general than daily lesson objectives: K you select from unit 
plan objectives you developed, these objective(s) may need refinem^t. 




/ 

You are now ready to plan, in writing, a lesson that will enable students to 
achieve the objective(s) you selected. Your lesson plan should include ad 
necessary information. Check with your resource person to see if he or she 
has a specific lesson plan format for you to follow. 




If you can locate two peers who are completing this module at the same 
time as you are,- you may wish to arrange for each of you to concentrate on 
developing one of the three types of lesson plans: informational, manipula- 
tiv^e skill, and problem-solving. You could then share and discuss your 
results and have samples of all three types available for future reference. 



After you have developed your preliminary lesson plan, arrange to have 
Vour resource person review and evaluate your plan. Give him/her the 
Checklist for Preliminary Lesson Plan, p. 23, to use in evaluating your- 
work. 



It 
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. QHECKLIST FOR PRELIMINARY LESSON PLAN 



Directions: Place an X in the NO, PARTIAL, or FULL box to indicate that Nami 
each of the following performance components was not accomplished, 

partially accomplished, or fully accomplished. If, because of special cir- 

cumstances, a performance componentwasnotapplicable, or impossible 

to execute, place an^ in the N/A box. 1~ 

Resource Person 'J 



LEVEL OF PERFORMANCE 











/ 






Thprp iQ 9 ctatoH nKlof^ttvo in tKa n^an 
1 iicic lo a dldlcU UI#jCi»liVC III inc pidri 


n 

. 1 1 


n 

! 1 


n 

! 1 


□ 


2 


The objective is stated m terms of a single student behavior 


□ 


□ 


□ 


□ 


3. 


The objective contains the coniitions under which the objective will 
be achieved, and the criteri^via whicji achievement will be mea- 
sured 


□ 


□ 


□ 


□ 


4 


Thprp IQ i ntrnH iiritinn 

1 1 Id c 19 ail 1 1 III uuuoiiuii . 


n 


□ 

1 1 


□ 

1 1 


□ 

1 1 


c 


1 ne iniroQuciion coniains inTormaiion or ^ecnRiCjues meani to 
motivate students and orient them to the lesson objective . . 




□ 


□ 


□ 


6 


There is a statement in the plan indicating what methods, tech- 
niques, or learning experiences will be used to help students 
achieve the lesson objective ... 

Students^f^ given an opportunity to apply what they learned 

i 


□ 


□ 


□ 


□ 
□ 


7 


. □ 


□ 


□ 


8 


The necessary content for the nnethod^'lelected (i e , key questions, 
information outline, step-by-ateprp^u^cedures) is included in the 
plan 


□ 


□ 


D 


□ 


9 


There is a summary 


□ 


□ 


□ 


□ 


10. 


The summary contains information or techniques meant to pull 
loose ends together, restate major points, and relate the lesson to 
the objective ... 


. □ 


□ 


□ 


□ 


11 


A method of evaluation is provided . . 


□ 




□ 




12. 


Resources are included in th^ plan . , 




□ 


□ 


□ 



LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses If any item receives a NO, or::- 
PARTIAL response, the teacher and resource person should meet to determine what additional activities 
the teacher needs to complete in ord^r to reach competency in the weak area(s). ^ 
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I Learning Experience 



OVERVIEW 

T7* ' 



_ QiJrjng the rem^der of yoi/r teachsr training experience, complete a 
t nailing ^ minimum Dumber t>f mocfuUb^nt9ining those skitjs necessary to write 
J daily 'esson plarid|P* ; - 



Activity 




You will be reading the ifst of Modules Related to Lesson Planning, p. 26. 




You will be deteripining.^wlth your resource perton the specific modules 
^ you will neejB^toconnipleteJisting those modules on the Record Form, p. 
27, and completing those modules during the remainder of your teacher 
training experieneid; • » . . " 



0 

'4 

You will be submittini^he Record Form to your resource person when 
you have completed all the modules listed on the form.' 
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Activity 



^ this point you have l^hed how to vyrite a sketchy lesson plan. In order 
to write a feally thorough and effective lesson plan, you will need to knovi 

. -how to develop e^'of the- lesson plan components. For example, when 
you get to the de.i^lopment section of your lesson plan, you will i^be able 
to select th^most appropriate teaching technique if you are not well- 

^ versed, i;rthe great variety of techniques available to you. The modules 
listed bfelow contain many of tKe competencies you will need m lesson 
planning. Please read through the list of» modules below 

s • = 



MODULES RELATED TO LESSON PLANNING 



Objectives ^ ^ 

Develop a Course ot Study a~8 

Conduct an Occupational Analysis A-7 

Develop Long-Range Program Plarts A-9 

Determine Needs and Interests of * 

Students B^l 
Develop Student Performarice Objectives B-2 
Introduction 

Introduce a Lesson - C-10 

Summary . ^ 

. Summarize alesson ^ / c-11 

Evaluation . 

Establish Student Performance Criteria D-1 
Assess Student Performance: Knowledge D-2 

Assess Student Performance: Attitudes D-3 

Assess Stu<;Jent Performance: Skills ' D-4 

Evaluate Your Instructional Effectiveness D-6 

Indlvlduah^lon 

Provide Induction for Slower and More 
Capable Learners ^ " C-14 

Individualize Instruction c-ia 

Gather Student Data Using Formal 
Data-Colletetion Techniques F-1 

Gather Student Data Through 
Personal Contacts 



Resources, TechnlJ^wes, Learning Experie6<^ 

' Select Student Instructional Materials vB;*5' 
Prepare Teacher-Maple Instructional 

Materials . , \ q^q 

Direct Field Trips C-1 
Conduct Group Discussions, Panel 

Discussions, and Symposiums C-2 



Employ Brainstorming, Buzz Group, 

and Question Box Techniques 
Direct Students in Instructing 

Oyier Students 
Employ Simulatipn Techniques 
Guide Student Study 
Direct Student Laboratory Experience 
Direct Students in Applying Problem- 
Solving Techniques 
Employ the Project Method 
Employ Oral Questioning TechhiQijes 
Employ Reinforojament Techniques 
Present an Illustrated Talk 
Demonstrate a Manipulative Skill 
Demonstrate a CDrwept or Principfe 
Employ the T^aai Teaching Approach 
Use Subject Matter Experts to 

Present Information 
Prepare Bulletin Boards and Exhibits, 
Preseht Information with Models, 

Objects, and Flanhel Boards 
Present Information with Overhe 

Opaque^Materials 
Present-4Atormation with Filmstrips ^nd^ 
SlicJes 

Present Information with Films 
Presen^lnformation with Audio 

Recordings 
Present Information with Televised arrd 

Videotaped Materials ' 
Employ Programmed Instruction 
Present Information with the Chalkboard 

and Flip Chart - 




C-3 

C-4 
C~5 
C-6 
C~7 

C-8 
C-9 
C-1 2 
C-1 3 
C-1 5 
C-1 6 
C^17 ^ 
C-1 9 

C-20 
0-21 

C-22 

^C-23 

C->4 
C-29 

> 
Cv^6 

C-27 
.C-28 

C-29 




With your resource person, decide which modules you will ne#d to com- 
plete to acquire the competency necessary to write a detailed lesson pitn. 
Then list the tittw of those mqdules on the Record Form below. You may 
wish to sequenp^hese module titles in the drder in which yqi^||^>e doing 
them. T^l^n, proceed to cbrriplete these modules, recoi^B^he date 



started am the date completed 



RECORD FORM 



Your Name ^ 



Date 



Modules Needed 





Date 
Started 



Date 
*Completed 



I 




There is no formal feedback device for this learning experience When you 
have successfully completed all the modules on your Record Form, 
submit the form to your resource person for verification before proceeding 
to the final learning experience 
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Learn ing Experience IV 



FINAL EXPERIENCE 



I Terrfiinal \ 
I Objctctive A 



^Mri^e ytofk\^^ In an .actual tehool aKuatlon*, develop a lesson plan. 





m OotH 



Optional J 
Activity ■ 



* $el0ct .a topic ia your occupational specialty, and jjevelop a well- 
formulated and complete Inaon pttn for a qiaaa you are responsible for 
. teaching. This wilMndud^ , 

^ determkting the stuflent performance obj«ictives to t)e aphievM 

• developing a Wesson into^uctiof) . 

• selecting iMSon methods techniques/ and teaming ex^riences f 
^ • developing le^on con*^ . ^ / , U| 
. e^selectir^ reedurces and mi^^ 

• develo^Tig a le8k>n summary 
selecting evfiduation rnetbodil ' . * V 



After you have developed your final Mieon plan, arrange to hiawe yd>ur 
retourcerperson review your pten.^ , / 

Your total cornpetency;iyiH be assessecl by your resource person, using the ' 
Tea^^^Perfomance AssesBT^ Form. pp. 3t-32. ^ , . 

Based upon' the criteria specified tn this assessment inurnment, feur' 
resource person will determine whether you itrs competent in developing a 
lesson plan. ^ 

This is k ptomino mbdate and, thereforerit is your planning ability orily ttiat 
is being evaluated. However, even when ad^gsa^ pjapiiicig has b^ 
correctly and completely done, tfie rmi test of a pMhnf^flectiveness uiti- 
' mately 9omes when you try to t^h from it. Therefore, you may wish to 
submit the plan you devised to fhe-tdtimate test by teaching an actual 
leteso/) M^ngthat plan. 



* For abefirution of actual school situation see the insKJe,back cover 
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TEACHER PERFORMANCE ASSESSMENT FORM 

Develop a Lesson Plan (B-4) ^ ^ ' 



• CTlrectioris^ Indicate the level of the teacher's aflcomplish'ment by placing '7 
am X in the appropriate box under the LEVEL OF^tRFORMANCE he^id ing 

If, because of special circumstances, a performance component was not r 
yapphcable, or impossible to execute, place an X ijn the N A box ^ 



LEVEL OF PERFORMANCE 



The overall plan: * 

1 IS written m a clear and understandable manner 

2 allows for Jlexibility 

3 IS practical (can be carried out m an actual school situa- 
tion) 

4 IS geared to the. level of the students for which it was 
prepared 

5 includes provisions for individu^ilization 

6 indicates the time allotted for each activity 

7 includes the use of supportive or illustrative audio or 
visual aids 

With respect to the objective(s): 

8 'they are stated in terms of student behavior 

9 the conditions for performar>ce are spi:ified 

10 the criteria for measuring performance are specified 

11 the lesson objectives are ba§ed on unit objectives 

12 each statement contains only one objective 

13 each statement is clear concise, and easily understocxi 
With respect to the introduction: 

14 students are orier^ted to ' ♦ 
a the lesson objectives 

b Jiow the objectives relate to them 

c how the objectives relate to past classroom experi- 
ence 









<? 4" 


□ 


□ □ 


□ 


□ o 


□ 


O □ 


□ 






n n 


n 


n n 

LJ LJ 


n 
1 1 


n n 


1 1 


n n 

1 — 1 LJ 


a- 


□ □ 


□ 


□ □, 


□ ■ 


□ □ 


□ 


□ □. 


□ 


□ □ 






\ ] 


n n 


□ 


□ □ 


□ 


□ □ 


□ 


Di 


□ 




□ 




• 

□ 


□ □ 


□ 


□ □ 


□ 


□ □ 


□ 


□ d 


□ 


□ □ 


□ 


□ □ 




□ □ 


□ 




□ 


□ □ 


□ □□ 


□ 


□ □ 


□ Q □ 


□ 


□ □ 


□ 


o □ 



( 

d how the objectives will be accomplished 

Q * N 

ERIC * ' 




15 motivational and/or attention-getting devices are in- 
eluded 

16 provision is made for student involvement 

With respect to methods, techniques^^atyd learning experi- 
ences: 

17 each of these was selected on the basis of the lesson 
objectives, and the type of performance they specified 

18 students are provfded vs^'ith opportunities to apply what 
they learned 

19 selection was influenced 6y available resources ar^d 
facilities, both in class^and on the job 
* ^ 

20 selection was based on student needs, interests, and 
abilities ' ' , - ^ 

With respect to cpntent: 

21 the content is sufficiently detailed 

% 

22 the content includes information necessary for the 
achievement of the stated objectives 

With respect to resources and materials: 

23 necessary tools, equipment, supplies, supplementary 
material, media, etCy^, are listed in the plan 

With respect to the summary;** - / - ^ 

24 provision is made for restating objectives, pullingloos^" 
ends together, drawing conclusions, evolving generali- 
zations, and, or reiterating maj^or contents 

25 provision is made for student involvement 
With respect to evaluation: 

"26 evalxjative methods ^re selected on the basis of the 
stated performance objectives and the type of perfor- 
mance they specified s 

> 

27 the evaluative criteria wera planned and selected 
cooperatively with students 

28 evaluative* criteria are based on attributes anb perfor- 
mance necessary for entry-level employment 

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses It any item 
receives a NONE. POOR, or FAIR response, the teacher and resource person should meet to determine 
what additional activities the teacher needs to complete in order to reach competency m the weak area(s). 
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ABOUT USING THE CENTER'S PBTE 
MODULES 



Organization 

Each module is designed to help you gam competency 
in a particular skill area considered important to Itach- 
mg success A module is made upof a series of learning 
experiences, some providing background information, 
some providing practice experiences, and others com- 
bining these two iunctiohs Completing these experi- 
ences should enable you to achieve the terminal objec- 
tive in the final learning experience Thi final experience 
m each module always requires you to demonstrate the 
skill in an actual $chool situation when you are an intern, 
a student teacher, or an mservice teacher 

Procedures 

Modules are designed to allow you to individualize your 
teachereducation program You need to take onjy those 
modules covering stalls which you do not already pos- 
sess Similarly, you need not complete any learning ex- 
perience within a module if you already have the skill 
needed to complete it Therefore, before taj^mg any 
module, yoy should carefully review (1 ) th«.lntroduction, 
(2) the Objectives hsUW on p 4. (3) the Overviews pre- 
ceding each learning experience, and (4) the Final Ex- 
perience After comparing your present needs arid com- 
petencies with the information you have read in these 
sections, you should be ready to make one of the follow- 
ing decisions 



• that you do not haveHij^irppetencies intjtcated, 
and should complete tTO^ntire module 

• that you are competent in one or more of the en- 
abling objectives leading to the final learning ex- 
perience, and thus can omit that (those) learning 
experienee(s) 

• that yoa are already competent m this area, and 
ready to Complete the final learnirfg experience in 
order to test out" 

• that the module is inappropriate to your needs at 
this time 

When you are ready to take the final learning experience 
and have access to an actual school situation, make the 
necessary arrangements v^ith your resource person If 
you do nof complete the final experience succes^fiiMy, 
meet with yolir resource person and arran^ (1) to re- 
peat the experience, or (2) complete (or review) previous 
sfections of ttie module or other related activities 
-suggested by your resource person before attempting to 
repeat the final experience 

Options for recycling ^re also available irT^^dch of the 
learning experiences preceding the final experielice 
Anv time you do not meet the minimum level of perfor- 
mance required to meet an objective, you and your re- 
source person may meet-to select activities to help you 
reach competency This .could involve (1) completing 
parts of the module previously skipped, (2) repeating 
activities, (3) reading supplementary resources or com- 
peting additional activities suggested by the resource 
person, (4) designing your own learning experience; or 
(5) completing some other activity suggested by you or 
your resource person 



Terminology 

Actual School Situation . refers to a situation in 
whieh you are actually working with, and responsible 
for. secondary or post-secondary vocational students in 
a real school An intern, a student teacher, or an la- 
service teacher would be functioning in an actual school 
situation If you do not have access to an actual school 
situation when you are taking the module, you can com- 
plete the module up to the final learning experience You 
would then do the. final learning experience later, \^ , 
when you have access to an actual school situation. 
Aitemate Activity or Feedback refers t»an item or 
•feedback device which may substKute for r'equired 
Items which, due to special circumstances, you are un- 
able to complete 

Occupational Specialty^ refers to a specific area of 
preparation within a vocational service area (e g , tjfie 
service area Trade and lndustrl^^ Education includes 
occupational specialties such as automobile me- 
chanics, welding, and electricity) 
Option^ Activity or Feedback . refers to an item 
which IS not required, but which is designed to supple- 
ment andenrich the required items in a learning expen- 
ence. ^ . 

Resource Person refers to the person in charge of 
your educational program, the professor, instructor, 
administrator, supervisor, or cooperating/ supervising/ 
classroom teacher who is guiding you in taking this 
fhodule 

Student refers to the person who is enrolled and 
receiving instruction in a secondary or posf-secor>dary 
educational institution ^ 

VocationiU Servtee Area refers to a major vocational 
field agricultural education, business ar>d office eduQa^ 
tion, distributive education, health occupations educa- 
tion, home economics education, industrial arts edu-* 
cation, technical education, or trade and industrial edu- 
cation / 

You or the Teacher . . refers to the person who is tak- 
ing the module 

Levels of Performance for Rnal Assessment 

N/A The 'criterior^^ was not met because ft was not 
, 8pplk:able to the situation 

None No attempt was made to meet the criterion, 
although it was relevant 

Poor The teacher is unable to perform this skill or 
has only very limited i^llty to perform it 
Fair The teagher is unable to perform this skill in an 
acceptable manner, but has some ability toperforrh it 
Qood' The teacher is able to perform this skill in an 
effective manner 

Excellent The teacher is able to perlorm this skill in a 
very effective manner, 
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Titles of The Center's . 

Performance-Based Teacher Education Modules^ 



CatoQory A: Program Ptonnkig, [>«v#topm«m, and Evalustlon 

A-1 Prepare for a Community Survey ' 
A-2 Corxiuc* a Comrnunity Surv^ 

RepCrt the Firxjmgs of a Community Survey 
Organize an Occupational Advisory Committee 
Maintain aa Occupational Advisory Committee 
Develop Program Goals arxj Objectives ' 
CorxJuct an Occupational Analysis 
Develop a Course of Study 
Develop Long-Range Program Plans 
Conduct a Student Follow-Up Stiidy 
Evaluate Your Vocational Program 

Catag^ry B inttructionai Planning 

B-1 Determine Needs and Interests of Students . ^ 
Develop Student Performance Objectives 
Develop a Unit of Instruction" 
Develop a Lesson Plan 
Select Student Instructional Materials 
Prepare Teacher-Made Instructional Materials 



A-3 
, A-4 
A-5 
A-6 
A'7 
A-<8. 
A-9 
A- 10 
A- 11 



B-2 
B-3 

B-5 
B-6 



Catagory C inatrijctionai Exacutton 

C-1 ' Direct Field Trips 

C-2 Conduct Group Discussions Panel Discussions and 
Symposiums 

C-3 Employ Brainstorming Buzz Group and Question Box 
Techn»ques 

C-4 Direct Students m Instructing Other Students 

C-5 Employ Simulation Techniques 

C-6 Guida Student Study 

C-7 Direct Student Laboratory Experience 

C-8 Direct Students m Applying Problem-Solving Techniques 

C-9 Employ the Project Method 

C-10 Introduce a Lesson 

C-11 Summarize a Lesson 

C-1 2 Efriplov Oral Questioning Techniques 

C-13 Employ Fteinforcement Techniques 

'C-14 ProvKJe Instruction for Slower and More Capable Leamers 

C-15 Present an Illustrated Talk 

C->6 Demonstrate s Manipulative SkHi 

C-1 7 Demonstrate a Concept or Principle 

0^18 Individualize Instruction 

C-1 9 Employ the Team Teaching Approach 

C-20 Use Subject Matter Experts to Present information 

C-21 Prepare Bulletin Boards and Exhibits 

C-22 Present Information with Models Real Objects, and Flannel 
Boards 

C-23 Present Information with Overhead and Opaque Materials 

C-24 Present Information with Filmstrips and Slides 

C-25 Present Information with Films 

C-26 Present Information with Audio Recordings 

C-27 Present Information with Televised and Videotaped Materials 

C-28 Employ Programmed Instruction 

C-29 Present Information with the Chalkboard and Flip Chart 
Calagory D Inatnjcttonal EvaNiatton 

D-1 Establish Student Performance Criteria * 

D-2 Aaaess Student Performance. Knowledge 

D-3 Afiete Student Performance Attitudes 

D-4 Assess Sfudent Performance Skills 

D^5 Determine Student Grades 

D-€ Evaluate Your Instructional Effectiveness 

Cata^iory E InatrudSdnal Managament 

E-l Project Instructiorwl Resource Needs 

E-2 Manage Your Budgeting and Reporting Responsibilities 

E-3 Arrange for Improven^nt of Your Vocational Facilities ^ 

E-4 Maintain a Filing System 



E-5 
E-6 
E-^7 
E-8 
E-9 



F-1 
F-2 
F-3 
F-4 
F-5 



Provide for Student Safety 
Provide for the First Aid Needs of Students 
Assist Students m Developing Self-Discipline 
Organize the Vocational Labora^D^y 
Manage the Vocational Laboratory 

Category F 6uklanca 

Gather Student Data Using Formal Data-Collection Techniques 
Gather Student Data Through Personal Contacts 
Use Conferences to Help Meet Student Needs 
provide Information on Educational and Career Opportunities 
Assist Students in Applying for Employment or Furtr>er Education 

Category G* Schoof-Communtty Relations 

G- 1 Develop a School-Community Relations Plan for Your Vocational 
Program 

Give Presentations to Promote Your Vocational Program 
Develop Brochure^ to Promote Your Vocational Program 
Prepare Displays to Promote Your Vocational Program 
Prepare News Releases and Articles Concerning Your Vocational 
Program 

Arrange for Television ^nd Radio Presentations Concerning Your 

Vocational Program 
Conduct an Open House ^ 
Work witti Members of the Community 
Work with State and Local Educators 
G-10 Obtain Feedback about Your Vocational Program 

Category H Studant Vocattonai Organization 

H-1 Develop a Personal Philosophy Concerning Student Vocational 
Organizations * 
Establish a Student Vocational Organization 
Prepare Student Vocational Organization Members for 

Leadership Roles 
Assist Student Vocational Organization Members m Developing 

and Financing a Yearly Program of Activities 
Supervise Activities of the Student Vocational Organization 
'jSuibe Parttcipation in Student ^Axatlonai Organization Contests 
Category I Profaaakmal Ro»a and (>avak>pmant 
Keep Up-to-Oate Professionally 
Serve Your TlBiBching Profession 
Develop an Active Personal Philosophy of Education 
Serve tfw School and Commurvty 
Obtain a ^feuitable Teaching position 
Provide Lattoratory ExperierlRes for Prospective Teachers 
Plan the Student Teaching Experience 
Supervise StucJent Teachers 

Calagory J Coordlnatton of Cooper Education 

J-1 Establish Gu»delir>es for Your C<;feperative Vocational Program 
J-2 Manage the Attendarlce Transfer's, and Terminations of Co-Op 

Students > • 

J-3 Enroll Students in Your Co-Op Program 
J-4 Secure Training Stations for Your Co-Op Program 
J-5 Place Co-Op Students on tt)e Job ^ 
J-6 Develop the Training Ability of On-the-Job Instructors 
J-7 Coordinate On-the-Job Instruction ♦ 
J-8 Evaluate Co-Op Students On-the^ob PeffWmance 
J-9 Prepare for Students Related Instruction 
J-10 Supervise an Employer-Employee Appreciation Event 

RELATED PUBLICATIONS i 

Student Guide to Using Performance-Based Teacher Education 
Materials 

Resource Person Guide to Using Perfo'rmance-Base^l Teacher 

Education Materials 
Guide to the Implementation of Performance«OB»^ Teacher Education 



G-2 
G-3 
G-4 
G-5 

G-6 

G'7 
G-8 
G-9 



H-2 
H-3 



H-5 
H-6 



1-1 
1-2 

l:f 

1-5 
f-6 
1-7 
1-8 
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For Information r»gardlr>g avallablltty and pricat of lhaaa matariala contact— 

AAVIM 

American Astoclatk>n for Vocattonai Instructional Materials 

120 Engineering Center • Athens. Georgia 30602 • (404) 542-2686 



